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1 Executive Summary 

The Txt Me project set out to test the following hypothesis:  

That m-learning strategies and mobile phone technology could motivate and support the 
retention of disengaged youth in learning programs and the development of life-long learning 
skills through supporting collaborative, networked learning environments.  

 

More specifically, 

• How could readily accessible mobile technology be blended into the curriculum for 
the benefit of disengaged learners? 

• Is there a separate learning culture for disengaged learners? 

• What professional development strategies will be needed to support the 
integration of m-learning strategies in general and with disengaged learners in 
particular? 

 

So what exactly was uncovered in this New Practices in Flexible Learning project?  

1. For learners in this demographic, the relationship between learner and teacher is 
a very important part of the learning relationship. It must be based on mutual trust 
and respect. 

2. For learners whose learning style is socially based, the sense of social isolation or 
disconnection from fellow learners or teachers has a detrimental effect on their 
sense of belonging. This may be demonstrated by appearing to be “disengaged” 
for the classroom or workplace activities. 

3. Where flexible or self-paced learning is implemented, there is often a dramatic 
reduction in the social connectivity. Messaging was not so much about delivering 
content as about creating a social situation which encouraged relationship-
building. 

4. That the “disengaged” tag should be replaced with the term “alternatively 
engaged” to describe this learner group. The formative experiences of this learner 
cohort are very different from mainstream school students and adult learners, 
which means conventional teaching practices aren’t always appropriate. 

5. That the use of messaging does improve the engagement, motivation and 
retention rate of this learner cohort. 

6. That the use of messaging must be embedded with other innovative learning 
strategies 

7. That the use of messaging is primarily used to build a supportive social 
connection between teachers and students and between students. 

8. That the target group learns best in ways that are very different to adult learners 
and mainstream school students. 

9. That the teachers of this learner group must be prepared to become partners in 
the learning environment.  

10. That messaging can be a vehicle for constructivist learning activities. 

11. That it will be an iterative process to “get it right’. Training organisations wishing to 
use messaging as part of their teaching/learning repertoire will need to explore: 
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• the social needs of the special learner group 

• the suitability of staff to engage with the learner group 

• m-learning strategies which address the social needs of the learner group, and 

• which telecommunications provider can provide what is required? 

 

1.1 Terminology 

Short messaging service (SMS) is an additional feature of mobile phones. The 
alphabet on the key pad is used to send a written message to another’s mobile 
phone. Because only 120 characters can be send in any one SMS, the language used 
is often abbreviated.  

The terms SMS, texting and messaging are interchangeable. 
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3 Background 

The Australian Flexible Learning Framework, created in 1998, has focused on ways 
that training providers can use the new learning technologies to provide greater 
flexibility in vocational education and training, making the training more accessible, 
more relevant and more convenient. 

The technology in this project, the mobile phone, is more often seen as a distracter in 
a learning or classroom environment but through research, personal observation and 
knowledge of their learners, this research team is aware that the mobile phone is very 
much a personal item of great importance for young people. The SMS (short 
message service) facility is used to develop, sustain and end relationships and is an 
important part of the identity of youth culture in Australia, regardless of their 
socioeconomic background. 

The mobile phone, as well as allowing instant verbal communication, can be used to 
send written messages, to perform calculations, to receive news updates, to take 
photos. It is estimated that up to 90% of Australians use a mobile phone. 

The challenge for the Txt Me project has been to investigate ways that the mobile 
phone technology, or m-learning, could be included in the teacher’s repertoire to help 
engage, motivate and support the “disengaged” youth, that is young people between 
15-19 who have dropped out prior to completing their secondary schooling and who 
could benefit from vocational education and training (VET) opportunities. This target 
group was selected because all Australian State governments acknowledge that 
young people who leave the compulsory school environment without having 
developed the essential self-directed learning, employability and work-readiness skills 
needed for successful engagement in the workplace will be severely disadvantaged 
for life. 

Raising the school leaving age and ensuring all young people have the opportunity to 
develop the skills needed by today’s employers are priorities for education authorities 
all across Australia. 

This project targeted 15-19 year olds who had not previously succeeded in traditional 
classroom based learning. Because is widely recognised that mobile phone use has 
become a persuasive communication tool in youth culture, this project set out to 
examine how this communication technology could be used to support a sustainable 
learning culture with disengaged youth. 

More specifically, this project set out to test the hypothesis that: “m-learning strategies 
and mobile phone technology motivates and supports the retention of disengaged 
youth in learning programs and the development of lifelong learning skills through 
supporting collaborative, networked learning environments.” 

3.2 Project stages: 

• Environmental Scan: The examination of published research on m-learning and 
the establishment of benchmarks for mobile technology access and usage 
patterns of target learners. 

• Design Phase - Development of m-learning strategies: During this stage, the 
research team developed a design brief for the learning strategies and technology 
infrastructure required for the m-learning trials. 

• Development Phase: This stage had two critical components: 
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a. Technical – the development of an SMS gateway with student access via 
mobile phone. 

b. Educational – the practitioners selected to trial the m-learning strategies with 
their learners were briefed on the progress of the project to date, inducted into 
the use of m-technology and m-learning strategies.  

• Implementation Phase: Implementing the planned text-messaging strategies in a 
real learning situation required multi-layer planning around a host of unexpected 
technical hitches. Key issues at this stage include selecting the most appropriate 
telecommunication plan and overcoming organisational challenges like identifying 
the best way of funding the learners’ SMS costs. 

• Evaluation Phase: In this phase, feedback from the trainer and learner was 
collected 

3.2 Participants 

Three key teams listed below were involved in this project: 

• Project Reference Group – Research on m-learning selected because of 
expertise in innovative teaching and learning practices, m-learning and familiarity 
with the target group of learners. 
 

Name Organisation 

Merv Edmunds Corangamite District Adult Education Group 

 

Ann-Marie Kelly Education Queensland 

 

Carmen Church Centrelink SMS Project Officer Canberra 

 

Mollie Nasser Swan City Youth Group WA 

 

Ken Byfield Central Area Regional Training Services WA 

 

Geoff Stead Cambridge Training and Development UK 

 

Marcus Ragus TAFE Tasmania 
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• Project team. This team was responsible for project planning, environmental 
scanning leading to the development of the Project Design Brief. 
 

Name Organisation Role 

Jill Jamieson Swan TAFE/ 
Challenger TAFE 

Project Manager 

Flexible Learning Leader 2003 

 

Lyn Farrell Swan TAFE Project Officer 

 

Sandra Robinson Mandurah Senior 
College 

Researcher 

Flexible Learning Leader 2003 

 

Alex Hayes Swan TAFE Researcher  

Practitioner 

Participant in Community of 
Practice – Using Mobile Phones to 
support teaching and learning to 
young people 

 

Ann Ison Swan TAFE Researcher 

Highly experienced practitioner 

 

Wanita Bartholomeusz Swan TAFE Indigenous learners expert 

 

Mary Aquino Central TAFE Flexible Learning Leader 2004 

e-games advisor 

 

Wade Lapp WestOne Mobile Technology Research 
Officer 

 

Christine Bateman Consultant Flexible Learning Leader 2001 

Project evaluator and mentor 

 
 

 

• Project partners. Once the project design had been determined, project 
partners, i.e. experienced teachers working with learners 15-19 years old, were 
invited to review the project design and to develop and apply customised m-
learning strategies with their learner-groups, then to evaluate the outcomes. 
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Name Study area Target group 
Alex Hayes Wider Opportunities for 

Work curriculum 
15-19 clients accessing 
services delivered by the 
Swan City Youth Service in 
conjunction with the Police 
and Citizens Youth Service 
 

Robin Barrington  
Veronica Golec 

Certificate I Work 
Readiness 

Aboriginal School-based 
trainees 
 

Steve McVey 
Ros Macpherson 

Secondary Graduation Students working towards 
Secondary Graduation 
from a flexible delivery site 
in a non-school location 
 

 
• What did they plan to do? 

The research team, mostly practitioners experienced in working successfully with the 
target group of learners, identified that most of their learners had mobile phones and 
used them constantly in and out of class time. 

The initial idea for this project was to explore how mobile phone technology could be 
used to engage students in a variety of learning activities. Learners were able to use 
their own phones for this project or were lent phones for the duration of the project. 
Phone call credits were given to all learners to cover the cost of their messaging 

e-games and GUMs such as treasure hunts and crosswords based on the work of 
Flexible Learning Leaders Marie Jasinski, Mary Aquino and Mardi Dwyer, were 
developed (See Appendix 4). 

The project partners were able to select and modify these resources for use during 
the Implementation phase. 

 

R wouldn’t keep quiet in class. One day I told him to set the alarm on this phone for 3 minutes 
and to try to be quiet till the alarm went off. This worked and he ended up being quiet for 12 
minutes by setting his alarm for 3 minute intervals. He showed me how to get connected to 
sms.ac and he is very proud of himself. He’s into technology and this is making him feel 
important. 

 

I expected the games to go longer but now realise that longer games are not suitable. It’s 
better to use games over a shorter period and have more of them. I’m using SMS for prompts 
and reminders much more than I anticipated. 

 

The teachers involved could use their personal computers linked to a gateway to send 
out messages to their students’ mobile phones. The students had to respond in some 
way to the message which added to their overall learning.  

The technical set-up of the gateway was originally planned to be quite similar to the 
one used by airlines to text passengers regarding flight changes. The operator uses a 
computer which delivers the message to the passenger’s mobile phone and the 
passenger can use the return function to establish contact with the operator. 
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• How was the final project different from what was initially planned? 

The initial project plan identified four possible pilot groups for this project. One group 
withdrew from the project in the early stages when it was realised that the learners did 
not have access to sufficient mobile phones for the trial learning activities. 

 

The trial has polarised the group. It has created new learning opportunities for some but at 
the same time this new element in the teaching-learning environment has precluded others... 

The use of SMS has alienated S who has been diagnosed as schizophrenia, S fears the 
pervasive nature of this means of communication and is more disengaged than ever.  

On the other hand, L is demonstrating great enthusiasm for this interaction of teachers and 
learners. It gives her a sense of autonomy and control and she is able to engage in electronic 
relationships whereas she has very few face-to-face relationships because of her fiery 
temper and unrestrained reactions 

 

In the pre-planning phase of this project, all researchers and participating teachers 
expressed concern that their learners would view the teacher’s use of SMS and 
texting as an invasion of their, the learners’, personal space. By the end of the pilot, 
this was proved not to be the case. All teachers commented that their learners 
appreciated the individual attention they received via their personal SMS as well their 
teachers’ efforts to engage in youth communication culture. 

 

I think now that SMS is a great motivational tool – I used it for prompts and reminders over 
and over again and had really good results. My students seemed impressed that, besides the 
games clues sent to everyone, they received individual messages re their health, their job, 
interviews and new things happening at the centre. They liked this individual attention – most 
of these students seemed to have missed out on this all their lives and respond really well 
when someone shows they care. 

 

I asked my 16 year old daughter if she would like to be reminded of her assignment 
deadlines by her teacher via her mobile phone. She said, “No, because you can’t use the usual 
excuses for not having them ready on time.” She also said that she would not like being called 
at home by a teacher. 

 

While the m-learning activities engaged and motivated the learners, the technology 
was not able to be used in the way planned. The telco staff had extreme difficulty in 
understanding what the teachers wanted from the technology. The research team 
found this extremely frustrating as similar technological applications were operating in 
the commercial field. The project partners were disappointed that there were so many 
technical hitches at the early stages of the pilots while the learners were generally 
very excited to be involved in all aspects of this project, especially as mobile phone 
use was generally banned in all other learning situations. Some of the learners took 
on the role of technology mentors and provided advice and encouragement to their 
teachers. 
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It was so hard negotiating with the service providers. The telcos couldn’t understand what 
we were wanting. They didn’t understand ed-speak. I tried to explain our needs as best I 
could using the technical descriptions that I knew but I found it very difficult to find 
someone who would listen to our needs. When the Gateway was finally available, it was 
unreliable and mal-functioning. 

 

While some of my students are happy to be involved in this project, some are highly 
distrustful of the ways the system might capture and use their responses.  

One of the teachers in the project was quite unnerved when she received some weird spam 
messages through the email portal.  
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4 Methodology 

Qualitative and quantitative evidence from the research team and project partners, 
available in the appendices, was collected throughout the project. Team members 
completed questionnaires, used online journals to track their learning experiences and 
participated in group and individual interviews. 

As with all new practices, the project often took unexpected twists and turns. While 
the project manager was extremely efficient in keeping the project on track, technical 
problems interrupted some of the project timelines. 

The hands-on, interactive aspect of the research methodology needs to be 
acknowledged. The evaluator attended most of the project team meetings and this 
presence, and active participation, must have some influence on the project 
outcomes, either consciously or unconsciously. While traditional evaluation 
techniques require the evaluator to adopt an impersonal objective position while 
collecting data, in this case the evaluator was invited to assume the role of a critical 
friend of the project and share her considerable knowledge of flexible learning and the 
learning pedagogy with the group. 

The evaluator worked only with the project team and project participants. Because of 
privacy issues, evaluation of the impact of the projects on the learner cohorts was the 
responsibility of the project partners. It was decided that the evaluation of the 
effectiveness of this project from the point of view of the learners would be collected 
by their class teachers who ordinarily as part of their teaching practice always seek 
student feedback at the end of every course. Because this information is still being 
collected from the learners, this evaluation report is in fact only part of the picture. 
However, sufficient information is available to draw some conclusions and make 
some recommendations. 
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5 Evaluation tools 

Tools used to evaluate the teachers’ impression of the effectiveness and outcomes of 
the m-learning strategies included: 

• data capture from online critical incident journals (Anecdotal evidence throughout 
report) 

• focus group discussions (Anecdotal evidence throughout report) 

• responses to written questionnaires (Appendix 1, 2), and 

• individual feedback (Appendix 3). 
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6 Evaluation data 

Because of reasons given elsewhere in this report, the information presented in this 
report has been provided by the research team and the project partner group. 
Retention rates and feedback on the value of this new learning practice from the 
learner’s perspective is recorded in the final project report.  

Whether this new learning approach helps develop lifelong learning skills remains to 
be seen but anecdotally, from the discussions in Appendix 2 and 3, specific 
applications of m-learning activities can help develop a supportive, collaborative, 
networked learning environment. 

The appendices attached to this report document the responses to the interviews and 
discussions which occurred through the life of this project. For privacy reasons, 
individual contributors have not been singled out or named but their responses have 
been recorded verbatim. 

• Appendix 1: Project benchmarks and personal expectations of research team – 
collected at commencement of project. 

• Appendix 2: Personal expectations of project partners – collected at start of pilot 
programs. 

• Appendix 3:  Personal reflection of all at the conclusion of the project. 
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7 Project learning 

As is expected, all project team members interpreted the results of this project in light 
of their current work – the practitioners provided feedback on the impact of this project 
on learning outcomes and classroom interacts–the research team commented on 
more philosophical issues around pedagogy and the changes in VET clients – the 
technophiles provided valuable feedback on the technology and resourcing.  

Such a contrasting group allowed for significant collaborative learning and critical 
questioning to occur. Although most of the team members were co-opted into the 
project, their commitment to learning and doing what is best for their learners meant 
that all were able to work though all the technology problems. 

 

I was very surprised, and very impressed, at how resilient the team members were. In spite 
of all the problems with the Gateway not functioning as planned, all the team could see the 
value of this new approach. 

 

I was excited by this project from the start because technology is so in the kid’s lives. The 
kids’ interest spurred me on as they seemed to appreciate the fact that we are trying to use 
their technology and that they are included in the planning and that we listen to their ideas. 

 

When asked for their most profound observation from this project, team members 
replied with: 

• The social connection is the most important connection for Indigenous learners – 
once they feel socially supported and accepted, they are ready to learn. SMS and 
texting in this project has helped the group engage with their teacher and feel 
bonded with the group while physically separated (out on work placements). 

 

I know that some of my students find it hard to discuss things with me face-to-face – it’s a 
shame thing to speak out in front of the group. I was really pleased, and impressed when C, 
an Indigenous student, text me to say he would be away from class. His message had such 
panache and revealed a side of him that I never knew existed. 

 

• There is a special culture within this group and teachers of these students have 
identified the importance of becoming part of the communication loop. The mobile 
phone has helped build that relationship and could be a powerful tool to sustain 
and engage these learners. 

 

We need time to work out ways of incorporating this type of learning into student programs so it is 
actually related to their learning outcomes – believe it or not, the students are interested in how 
m-learning fits into their school work . 

 

• Learning via phone is not going to happen in a big way. The SMS and texting 
should be used more for prompting and reminding and as a tool to build 
relationships. It will need to be used to complement other innovative teaching 
practices. 
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SMS prompts are bringing a small element of structure into the chaotic lives of my learners. 

 

• My students didn’t think of m-learning in a novel way. To me it’s all new and 
exciting; to them it is a natural extension of using TV, videos of the Internet for 
educational purposes. Asking them about the success of m-learning is a dumb 
question: of course it is going to work. 

 

In the early days of this project, I organised a lesson on the architecture of the phone – you 
know, here is the calculator, here is the diary function. I now realise that all this was second 
nature to them. They must have wondered by I used to bring calculators into the class when 
they all knew their phones could do the same thing. 

 

• Using mobile phones has enhanced my relationship with my learners. They seem 
to appreciate that we are using “their” technology and that we include them in the 
planning and that they are listened to about how they feel SMS can be used – they 
feel some ownership. They also seemed to like the individual attention – the 
majority of these students seemed to have missed out on this all their lives. 

• I knew exactly where this project would lead – the primary use of mobile phones is 
to create better relationships with our younger learners. M-learning is not about 
content; it is about relationships and belonging. 

 

R had run out of credit. She had probably spent it on texting outside friends but she was 
worried she would miss out on the game. She rang from her home phone when she received my 
SMS because she couldn’t reply directly. She then ran up the street to a friend’s place who 
had a computer and emailed in her response. She had been disengaged from her year 11 
course but since the first games has been in to see me. We have now mapped out some new 
targets for her. This may be a new start for her.  

 

• I was stunned at how far out of touch we are with the changes in the learning 
practices and approaches of young people. Even though I’m passionate about 
empowering young learners in my classes, I am really concerned now about the 
absence of research on how young people learn. 



Txt Me: supporting disengaged youth using mobile technologies: Evaluation report 

 

Australian Flexible Learning Framework  16 

New Practices in Flexible Learning  

8 Project results 

M-learning strategies 

A range of learner-centred, experiential m-learning strategies has been developed as 
part of this project. They are attached in Appendix 4 and provide options for  

• individual and collaborative m-learning activities  

• information construction activities  

• team building activities 

• developing key generic competencies, and 

• introducing m-learning strategies into normal classroom activities. 
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9 Conclusions 

9.1 Learner cohort 

Key learnings: 

• There are huge generational differences in what young people value and how they 
learn. 

• The learners are ‘disengaged’ from the system. They aren’t “dumb” or “can’t 
learn”; they are just disconnected from an educational system that has failed 
them. 

9.2 Pedagogy 

Key points to emerge: 

• Social connections and relationships are the most important factor in the lives of 
students of this age (15-19). 

• To work successfully with this group, teachers need to be able to build positive 
relationships with their learners and become partners in the learning experience. 

9.3 Teachers/trainers 

Our past was a relatively constant place where change happened slowly and 
incrementally, where skills were passed on from the more experienced to the less 
experienced, and where employees who were punctual, reliable, able to follow 
directions and to learn from the experts were valued. The master/apprentice model in 
vocational education reflects this. By contrast, the learners in this project have grown 
up during a period of rapid and constant technological and social change.  

Two key points emerged from this project: 

• The generational divide between the learner cohort and their teachers is huge.  

• The teacher’s role needs to move from an intuitivist approach to a constructivist 
approach where both teacher and student work in partnership. 

9.4 Technology 

Key points to emerge: 

• Technology can be used to build stronger relationships. 

• Technology can reduce the power differential between students and learners. 
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10 Recommendations 

The recommendations listed below have emerged from the findings outlined in the 
previous sections. While they are hardly ground-breaking, these recommendations 
reinforce the importance of doing things differently. 

10.1 Learning culture of youth 

Trainers working with adult learners are required to have the Certificate IV in 
Assessment and Workplace Training, a qualification which lists the competencies 
needed to train adults. This project suggests that learners in the 15-19 year old age 
group learn differently – not like adults who are able to draw on their life’s experiences 
and not like school children who require teachers to plan and direct their learning.   

Learners in this age group have been exposed to quite different forces during their 
developing year. They see the world quite differently and some, in particular the target 
groups of this project, show by their disconnection, truancy or disengagement that 
traditional classroom practices have nothing to offer them but, in spite of that, they 
have an inherent understanding that technology is integral to learning. 

• More research into the learning styles of this age group is required. This should 
also include identifying the special needs of youth sub groups such as indigenous 
learners, learners with mental illness, and learners at risk. Developing a positive, 
trusting and respectful relationship with these learners is the first task for teachers 
working with such groups.  

10.2 Teacher qualities 

A common feature of the teachers who were involved in this project is that they were 
prepared to take a risk and confide in their learners that they were finding their way. 
The teachers did not position themselves as experts or authority figures but as 
learning partners. This represents a radical break away from the conventional master-
apprentice relationship of vocational education. 

• Teachers involved with this learner group must be prepared to use constructivist 
learning approaches rather than the usual instructivist approaches. 

10.3 Telecommunications 

Getting the telecommunication system to work as required was an issue for the life of 
this project Training providers intending to use m-learning strategies linked to mobile 
phones are encouraged to explore a variety of technology sources and to develop a 
close relationship with their technology and telecommunications provider. 

• Find a telecommunications provider who is more interested in developing a 
personalised solution for your needs that selling a standard package which has 
been designed for commercial operations. 

10.4 Professional development  

A very big challenge for those involved with education and training is to accept the 
speed of change and to plan for it. According to Annie Macbeth, Futurist, we can no 
longer education or train for specific jobs which will not probably exist in the future. 
Young people today know their world is yet to be invented and, because they have 
grown up with technology, they process information in ways totally different from 
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previous generations. Teachers and trainers will need to become learning partners 
and support their learners to develop independent self-directed learning skills. 

For those intending to use m-learning strategies, the professional development should 
focus on the following areas: 

• Understanding learner characteristics in particular the young learner’s ability to 
process information from multiple simultaneous sources. 

• How to sell the concept of m-learning to a wider audience including parents, 
colleagues, employers and school/college management. 

• How to tap-into the learners’ technological expertise and become learning 
partners. 

10.5 Organisational issues 

The introduction of new pedagogy, new technology and new learner groups needs to 
be planned and supported by the administration and bureaucracy of the organisation. 
Practitioners and management need time to consider the different learning needs of 
the 15-19 group and to explore creative ways of embedding m-learning strategies into 
other innovative learner – focused and learner-directed activities. 

• M-learning strategies and games should be just one part of innovative teaching 
practices. 

• The use of new technology needs to be planned, trialled and then applied in a 
supported manner. 

• Messaging technologies could be a great boon in the schools sector where written 
records of specific school-student communications need to be retained. 

• Technology should be an integral component of the learning strategy, not a 
gimmick. 

• Innovative teaching practices must be supported by innovative management 
practices. 
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11 Attachments 

Appendix 1: Project benchmarks and personal expectations of research team – 
collected at commencement of project. 

Appendix 2: Personal expectations of project partners – collected at start of pilot 
programs. 

Appendix 3: Personal reflection of all at the conclusion of the project. 

Appendix 4: M-learning strategies. 
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13 Appendices 

13.1 Appendix 1: Project design phase, July 2004. 

This appendix contains a summary of the responses from project team on their 
expectations of the project. 

 

Q1: What are you expecting from this project? 

• How m-technology can be used to support student learning while on work 
placements. 

• How to improve retention rates. 

• How to get close to the social reality of today’s young people. 

• I hope to identify the learning protocols needed to build relationships with learners. 
These protocols are intuitive in the classroom. 

• I recognise that there is a huge gap between my experiences and skills and those 
of my learners. I want to find ways of engaging better with my learners. 

• Kids are not ‘disengaged’ – their learning needs are not aligned to what institutions 
are delivering. Some of our teaching methods are irrelevant, slow, archaic and 
unnecessarily complicated. I want to find out how to connect better with my 
learners. 

 

Q2: What are your concerns about the project? 

• Although I think I know a lot about how this learner cohort learns, I don’t know 
much about technology. 

• There is a huge gap between practitioners, administrators and academics on 
perceptions and interpretation of urban youth culture and how they learn. 

• The use of the term ‘disengaged learners’ is an issue – the kids aren’t 
disengaged, what they see they need to learn is not being provided by educational 
institutions. Institutes are delivering irrelevant material in a tedious, archaic and 
convoluted way. 

• Our learners (the 15-19 year olds) are not DISengaged, they are 
ALTERNATIVELY engaged. 

• If teachers aren’t communicators or relationship builders, no amount of 
technology will help them work with disengaged learners. 

• SMS and texting is personal space – I’m concerned that our learners will feel we 
are trespassing. 

• Will the digital immigrants (those of us who have grown up in a technology space 
world) be able to bring their thinking forward to where our students are? 

• As teachers I think we sometimes confuse information gathering from learning. 
Learning requires reflection. Are we going to use m-learning for content delivery 
only?  
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13.2 Appendix 2: Practitioner responses, August 2004. 

This appendix contains a summary of the responses from practitioners of the pilot 
groups on their expectations of the project and their early experiences. 

 
Q1: What is your response to the project at the moment? 

Practitioner 1: I’m quite excited in spite of not being able to be in touch with anyone 
through the Gateway. Another problem is the phones that have been supplied. The 
kids are complaining that they’re not user friendly, but I’ll use them tomorrow anyway 
even without the Gateway. We’ll do some games or a quiz or something. But the 
phones are definitely engaging the kids.  

Practitioner 2: I’m a bit frustrated with the gateway, but it is getting better.  I was 
worried when I noticed that the times on the Gateway are Eastern States times, but 
that’s fixed now. It’s taking a lot more time than I anticipated to follow up the 
responses and get the next one out to the students. I am pleased with the trial though. 
It’s a work in progress - I’m changing and fine tuning things as I go and that’s exciting. 

Practitioner 3: I’m feeling bewildered by the seeming inability of the Telco to get their 
act together so far as the relatively simple technology of our project is concerned. So 
far as the learners are concerned, I’m very excited with the reactions of some of them 
who are technologically versant, and very concerned about the reactions of others 
who are not. 

 
Q2: What were your expectations of this project? 

Practitioner 1: I expected the project to be exactly what it is, but I expected the 
hitches to be ironed out before the trial started – I expected the technology to be set 
up so I could get into my activities much quicker. And I expected success. 

Practitioner 2: I expected to explore new ways of using mobile technologies such as 
MMS (multi-media messaging services) to deliver existing content in addition to the 
SMS focus.” 

Practitioner 3:  
• Working with these students everyday and observing their use of mobile phones, I 

was in no doubt that they could be used for learning. But knowing the students 
were dying to get going, I was worried that they might not take to the games we 
had prepared and so their expectations might not have been met.  

• The gateway would be more reliable. 
• I was expecting a greater rate of engagement than with other technologies. 
• The project would include the games I had prepared and social use: prompts, 

reminders etc.  
• It could get to the stage when some students felt it was encroaching into their own 

space/world too much and let it drop. 

 
Q3: Has the project met/not met/ exceeded etc your expectations? 

Practitioner 1: The project itself has met my expectations, but the ability of the Telco 
to set up the technology has not. And when even 15 year olds say that the phone itself 
is too complicated, you can be sure that it is. 

Practitioner 2: The project has not met my expectations because I don’t believe I’ve 
been able to flow with what I know is possible. The research is not following what the 
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learners themselves are identifying as research-worthy possibilities. That is to say, 
they expected us to explore new or innovative applications of the technology to 
engage and motivate them (for example PDAs and MMS), but as it turns out, we are 
only applying the technology that is already commonplace to them. The students’ 
expectations of the project actually exceeded mine, and I keep having to pull them 
back to operate within the tight parameters of the project brief.  

Also, major overseas research projects in this field make a point of supplying the 
targeted learners with the technology that is being examined. My learners thought that 
this would be the case in this project too, but of course, it has not turned out that way. 

Another disappointment from the learners’ perspective is that they expected their 
involvement in the project to deliver them more time with me, the practitioner, but it 
has not done that so far because the technology has demanded so much of my time 
and attention in setting up the portal to function efficiently. 

Practitioner 3:  

• The project has not yet met my expectations, but it’s early.  
• I expected each game to go longer but I’ll give the kids a lot of little things to do 

with a 24-hour turn around so they don’t get bored.  
• They want instant replies, and that can be very time-consuming so I’m spending 

more time on it than I thought I would. 
• The enthusiasm of the students is very encouraging – far greater than I 

anticipated – as soon as the first game finished they were hassling me about 
clues for the next one. They seem quite empowered by it. 

• The gateway was more problematic than I expected – I think I needed more time 
to get to know it. Some replies haven’t got through to it and the time was set 
incorrectly at the beginning. I don’t find it user-friendly at all. 

• I expected the students to SMS answers but I have had face-to-face, phone, email 
& SMS replies. They have only just been issued with their SMS credit so the next 
game may get more SMS responses. These are all onliners, so email is second 
nature to them and free. 

• The free SMS we directed the students to from the message board don’t seem to 
get through to the gateway. 

• I haven’t seen any evidence yet that the students feel we are encroaching into 
their territory –in fact, they seem rapt that we’ve made the effort to get there! (so 
far). 
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Q4: Is your trial progressing as you anticipated it would?  

Practitioner 1: No – because of the problems with the technology. Everything else is 
fine. The kids have already organised the clues for their treasure hunt! 

Practitioner 2: Not at all. Firstly, problems with the technology have surprised me 
because of the relatively low-levels that we require that seem to have presented huge 
problems for the telcos. On the other hand – I’m finding the messaging to be highly 
motivational and supportive of content delivery for what I have delivered so far. 

Practitioner 3: The trial is progressing faster than I anticipated because of the rapid 
turn-over. We’ve put links in our message-board now where the students can find 
more information and suggestions.  

I have come to realise longer, more prolonged games are not suitable – it’s better to 
run games over a shorter time and have more of them. This is what I’m trialling from 
now on. 

I’m using the prompts and reminders much more than I planned and have been 
amazed at the good rate of response. 

 
Q5: Do you anticipate that the outcomes justify the amount of effort involved? 

Practitioner 1: Yes. It is progress because this use of the mobile phone is taking the 
kids from the flirting premise of the messaging culture, and giving them another range 
of uses for their phones. They’re excited about this alternative and they’re having fun - 
in a classroom setting – with their most precious toy. 

Practitioner 2: Yes, definitely. The outcomes I’m observing so far are pertinent and 
strategic. It’s just that they’re not what I expected. No effort is too much…all efforts 
are important with this target group, and this trial has created a lively dialogue 
between my learners and me. 

Practitioner 3: It’s a trial so I’m fine-tuning as I go. It’s a huge learning curve because 
initially, you really don’t know how the students will respond. I was slow at the 
beginning but now things are falling into place and I can see quicker ways of doing 
things.   I was excited about this trial because the technology is so in the kid’s lives. 
One girl (Rowena) rang me from home when she got her message because she had 
run out of credit on her phone and she didn’t want to miss out. The she ran up the 
street and emailed her responses to me! One of the boys (Cameron) stopped me in 
the shopping centre to give me his answer. Another girl (Catherine) posted a 
message to all the m-learners to see how it was going. 

This has to justify the amount of time involved! 
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Q6: Has the use of mobile phones enhanced your teacher-learner 
relationships? How? Why? 

Practitioner 1: Yes. I have good relationships with the kids anyway, but now we’re all 
on the same level. They’re instructing me for a change. It takes away the line between 
teacher and students and brings us all together. It also gives us something to talk 
about.  

Practitioner 2: Yes. I’m pleased that I can contact them frequently without spending 
my own money. Also, SMS contact provides a sense of immediacy between teacher 
and learners, and I can see it becoming a regular teaching tool. On the other hand I 
have, and the learners have, serious reservations about the potential of the 
technology for use as another monitoring tool across the VET sector. 

The trial has definitively polarised the group. It has created new learning opportunities, 
but at the same time it does preclude the people who are threatened by this new 
element in the teaching-learning environment. 

Practitioner 3: Yes, because you’re tapping in to something that other teachers 
ignore or ban, and they appreciate that. They seem to appreciate the fact we’re trying 
to use ‘their’ technology and we’ve included them in the planning and listened to their 
ideas about how it can be used – they feel some ownership happening here. 

I phoned one girl (Michelle), a remote student whom I hadn’t had any replies from and 
she explained she had been getting bullying messages so had left her phone turned 
off. 

 
Q7: If you were to use this device/strategy again, what would you do 

differently? 

Practitioner 1:  
• Be ready 
• Buy user-friendly phones 
• Make sure the teacher understands the phone! 

Everything else is fine. 

Practitioner 2: I would not tell the students about the project until I had used the 
technology with a control group, to pre-test my ideas. This is because, with this target 
group, if you say anything, it is vital that you carry through. There are huge trust 
issues here, and I do feel that I have lost credibility with some of my learners. For 
example, Chris thought he’d get a new phone with MMS capabilities, and of course, 
he hasn’t – just the secondhand one with only SMS capabilities.  

Another factor of concern is that we discovered that the cheapest phone card for a 
number of my participants available is valued at $30, and the students were only 
issued with $15 vouchers. This has created tension, because when they discovered 
that their vouchers could not purchase a phone card, the students spent their money 
on other things like cigarettes. When the second voucher was issued to them they 
then had to recuperate the first $15 …. 

Practitioner 3: I’ll be doing things differently next week!  I’m aiming for a quicker turn 
around, and I’ll be prepared for that. I’m concentrating on my preparation for a couple 
of days before hand because everything is so fast. 

Next week I’m going to use more reminders and prompts as they have been so 
successful this week and the students haven’t shown any signs of losing interest as I 
thought they might. 
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The message Board is going to be used more as well and I’ll direct them to that by 
using SMS. 

 
Q8: What do you understand the main benefits of the mobile phone to be in a 

learning environment? 

Practitioner 1: Using the phones definitely engages the kids and keeps them 
interested. 

Practitioner 2: That I can delay messages to engage, motivate and retain learners in 
activities that I have prepared ahead of time. Also, I am able to contact and include 
students who don’t feel the need to stay in touch with the centre over long periods of 
time. 

Practitioner 3: At the moment, I’m using the phone as a motivational tool. A little jolt. 
(I’m also using the phone) as a starting point for other tasks, an introduction to a topic, 
or as a prompt. For example, at the moment I can send them a message asking them 
to check at the tourist bureau (work experience placement) for information at times 
when I know they’re out and about.  

 
Q9: Are you dealing with any particular learner in whom you have seen 

improved levels of engagement since you introduced the Txt Me trial? 

Practitioner 1: Russell is the boy that wouldn’t shut up. One day I told him to set the 
alarm on his phone for three minutes, and try to be quiet until his alarm went off. This 
worked, and he ended up being quiet for twelve minutes by setting his alarm for three 
minute intervals. He showed me how to get connected to ‘sms.ac’ and he’s really 
proud of himself. He’s into technology and this is making him feel important. It will be 
even better when we’re properly connected. 

Practitioner 2: Louise has demonstrated enthusiasm for the interaction of teacher 
and learners using this technology. It has given her a sense of autonomy and control. 
She was already highly engaged in a large number of electronic relationships, but she 
has very few face-to-face relationships because of her fiery temper and unrestrained 
reactions.  

In contrast to this, the use of SMS has definitely alienated Selena, who fears the 
pervasive nature of this means of communication. The detrimental effect of the use of 
SMS-ing has been compounded in this case by the huge problems we have 
encountered with the Gateway service.  As a result, Selena is now more disengaged 
than ever. On the whole though, the trial has improved the levels of engagement. 

Practitioner 3: Two respondents stand out.  Rowena had run out of credit (see Q5) 
and was worried that she’d miss the game. She had disengaged from her Year 11 
Course but since the first game has been in to see me and we have worked together 
on some new targets. This may be a new start for her. 

The boy who won the first game (Dylan) lives up in Rockingham and had signed up 
for the project at the very beginning. He hasn’t been into the centre for a month and I 
had been unable to contact him so I was most surprised to get his SMS. Then he won 
the game! 

 
Q10: What feedback have you heard from your students, either solicited or 
unsolicited about the Txt Me project trial? 
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Practitioner 1: They’re definitely happy to be involved and keen to get going, and 
they’re really excited about the treasure hunt. Even apart from using the phones, 
they’re interested in the treasure hunt anyway. 

 

Practitioner 2: Good and bad. Most students are interested to know what’s going on, 
and happy to be involved, but – and it’s a big but – they are highly distrustful of the 
ways that the system might capture and use their SMS responses.  

Interviewer: In other words, the students trust you, but they don’t trust the system that 
you represent?  

Practitioner 2: Yes. 

Practitioner 3: The students are quite excited. They talk about “the project we’re 
doing”. They seem proud to be involved and I think it’s because of the ownership 
aspect (see Q6). They did get a bit frustrated because of the lead-in time. It seemed 
to take a long time to actually get started after they’d signed up and they were 
frequently asking me for the start date. Some of those working alongside them who 
are not involved seem quite envious. Some (students) declined (to be involved in the 
project), and others weren’t around at the (sign up) time. 

 
Q11: What interest or feedback has the project generated amongst other 
lecturers? 

Practitioner 1: When I’ve explained what’s happening, people are really amazed and 
interested. 

Practitioner 2: Fear and loathing from the practitioner fearing the worst - that is, that 
they would be expected to learn how to use the technology. From innovative 
practitioners across RTOs, the reactions have been enthusiasm and curiosity, and 
keenness to explore ways of (using) the $15 vouchers that were issued, (through) to 
using the technology in their practice. 

Practitioner 3: I’ve had positive and helpful feedback from the other teachers at this 
centre. Other people are either intrigued and astonished or derogatory. Younger 
people tend to say “wow!” and think it’s great, in contrast to which, older people tend 
to react with comments like “Oh what next?” 

 

 
Q12: What advice would you give to lecturers who express an interest in using 
m-learning strategies? 

Practitioner 1: Get the technology properly set up first, but it’s worth it. 

Practitioner 2:  
• Be very hesitant that they never put the technology before the needs of the 

learners. This needs to be emphasised.  
• Be very circumspect about how successful it will be.  
• Assume the worst of the technologies as a form of quality control; work 

backwards from there.  
• Be enthusiastic and positive about the possibilities. 

Practitioner 3: Trial your ideas with a small group first – say four or five students, 
because this has to suit you as well as the learner. Ask yourself, “Does it suit me?” 
 



Txt Me: supporting disengaged youth using mobile technologies: Evaluation report 

 

Australian Flexible Learning Framework  29 

New Practices in Flexible Learning  

Q13: Have you learned or gained any specific benefit from your involvement in 
the project?  

Practitioner 1: I’ve learned more about the phone. I’ve always thought “I must”, but 
this is making me learn more about it. I’m quite proud of it! 

 

Practitioner 2: I’ve gained definite links to lots of learning groups. I am better 
equipped to provide assistance and support to other practitioners, and I have inherited 
a lot of knowledge that will benefit me, other practitioners and my learners. 

Practitioner 3: I think that the newer students and I have built rapport more quickly. 
They seem realise I value their input – once again an ownership thing. 
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13.3 Appendix 3 – End of project interviews, October 2004 

13.3.1 Observations on the learner group 

• I was stunned to realise how far out of touch I was with this learner group even 
though I’m passionate about empowering young people. There is an absence of 
research on how young people like our students learn best. 

• There are huge generational differences in the ways these young people learn and 
what they value. 

• Us baby-boomers have the political and economic power and set the directions 
but our young people see beyond that and have a vastly different vision of the 
future. 

• These learners are not disengaged – they are highly engaged in their learning but 
in ways that are different to ours. 

• Relationships are very important for this learner group. The use of mobile phones 
in this project has provided a social base for our Aboriginal students both in the 
classroom and while on work experience. The group, including their teachers, 
was able to bond while physically separated.  

 

13.3.2 The pedagogy 

• Using mobile phones has helped us build better relationships with our young 
learners. M-technology is not about delivering content; it is about building 
relationships and creating a sense of belonging between teacher-learner and 
learner-learner. 

• The social connection is the most important connection for Aboriginal students. 
Once socially accepted and supported, aboriginal students are ready to learn. 
That connectivity goes through all aspects of these students’ lives – they do not 
separate work from learning or study. Using mobile phones means they can 
maintain their connections to each other, their family and friends while away doing 
work experience. 

• While technology is changing, the basic human needs to be needed and to belong 
haven’t. Good teaching is all about having a genuine interest in your learners and a 
desire to help them reach their goals. If you convey that to your learners, they will 
forgive you your faux pas. Your learners will also see through any facade. 

• SMS should become an integral part of the learning environment, not a gimmick. 
• Traditional teaching practices are based on the assumption that the teacher has 

the “all the knowledge” and doles it out when they see fit. Young people today are 
highly autonomous and make personal decisions about what they believe and 
what they value. If we continue with our traditional instructivist approach, we aren’t 
acknowledging the value of the learner’s experiences and showing sufficient 
respect for their culture. 

• The master-apprentice model has been turned on its head – the learners are 
critically examining our teaching practices and are deciding they want/need to 
learn differently. 

• SMS is good for the occasional short interactive e-game which engages the 
learner but is better for prompts and reminders. 

 

Issues for teachers to consider 
• The so-called disengaged youth targeted in this project have a unique culture – for 

teachers to be successful when working with these students they need to 
acknowledge the importance of becoming part of the group. A good relationship 
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(between the teacher and students and between students and students) is a 
powerful tool to engage and sustain these learners. 

• Teachers should see themselves as a resource for students to use: ie, I’m not 
here to tell you everything you need to know. I’m here to work with you and to keep 
things manageable. 

• We give lip service to the term “learner-centred” delivery. 
• We might come up with innovative products and approaches but we deliver them 

in traditional ways. 
• This project has shown us that we need to reduce the power differential that 

exists between learner and teacher to get the best outcomes when working with 
these learners. 

• Teachers have to be prepared to create genuine, honest but professional 
relationships with their learners. To engage the “so-called” disengaged learner, we 
have to show that the learning environment has been constructed to connect to 
the learners. They have to be part of the planning. 

• This project has turned the traditional learner-teacher relationship on its head – 
the learners are driving my interactivity with them rather than the other way 
around. They are empowering me to learn more about them. 

• Teachers are needed to help construct personal relationships between the 
learners. 

 

Telecommunication issues 
• The technology was unreliable and the service provider difficult. 
• The telco approached to provide the service had great difficulty in understanding 

what we wanted. They didn’t seem to understand what we wanted even though 
we knew the technology was available and being used by others. 

• A major corporation uses a SMS gateway option identical to the one we wanted to 
use. With this approach, the corporation’s operator uses a PC to send messages 
to the client’s mobile phone and the client can contact the corporation office via a 
return SMS.  Why was it impossible to negotiate an identical service? 

• There are suitable open source options. But how do we convince management 
that this is an option? 

 

Issues for Training Organisations 
• We too often put kids into projects / groups that meet the agenda of the 

bureaucracy rather than the needs of the kids. 
• Some of us baby-boomer teachers are barriers rather than conduits to future 

learning. 
• There will always be tension between compliance and innovation but 

management needs to take a risk if it genuinely wants to be innovative. 
• Privacy concerns have stopped a major government organisation using SMS with 

their clients. 
• Using the gateway approach could provide a very cheap and easy solution for 

schools who need to maintain records of all written communication with their 
students, as long as everyone has a clear understanding of what needs to be kept 
and where it is to be filed. 

• Changed timetabling practices need to be introduced. 
• Innovation is not evident in decision-making processes. Innovative practitioners 

need to be encouraged and supported by their managers. 
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• The learning styles of our learners have changed. They learn graphically and can 
handle lots of input simultaneously when they want to. We need to examine our 
teaching methods and bring them into the 21st Century. 

• Are we prepared to give up some of our control and allow our learners to be truly 
self-directed? 

 

Project Management Issues 
• Working with innovative people on innovative projects can be a bit like working 

with run-away horses. You have to work hard to harness the energy and get back 
on track. You have a bumpy ride, but it is exhilarating at the end. 
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13.4 Appendix 4: M-learning strategies 

 

During the Environment Scan Phase of the project, the team researched and in some 
cases developed a range of approaches and strategies that may be applicable to the 
target group.  

The mobile technology available to the majority of learners in the target groups is low-
level text-messaging. The following strategies therefore reflect this. 

Acknowledgement is given in instances in which the strategies were developed 
outside this project team. 

 

13.4.1 Games using mobile phones (GUMs) presentation 
 

The following is the synopsis of a project conducted by Mardi Dwyer as part of the 
Flexible Learning Leader Project (2003).  
 
• Revision or R-GUMs This had five components: questions (straight forward 

closed questions); finish the sentence; select options (multiple choice questions); 
word association (as it implies); and instant revision (SMS one main message u 
learnt from today's session). 
    

• Learning or L-GUMs: This was about students learning something about the next 
topic ahead of time, so the text message might be.... "find 3 ways of preparin n 
cookin spuds be4 nxt sess".    

 
• Flexi or F GUMs: This was about students choosing their response medium: i.e, 

SMS, phone, email, in person or fax.       
 

• Team or T GUMs: 3 in a team: each team had to come up with ONE collective 
response. Usually a true or false question. The leader would have to respond on 
behalf of the team after collating the other two students' answers. 

 
“I offered prizes of chocolate bars and lollipops for the "1st caller back" or (for 
example) the "4th caller back". It was important to follow through by producing the 
incentives at the end of each week. 

 
“This style of m-learning has great potential but needs more refinement.  It's fun and 
funky and generally the learners enjoyed it.”  

 
“The lecturer would need the PC software to support it especially if there are lots of 
students. Also the issue of cost to students would need some work. “  

 
For more information on this project, please refer to 
mardi.dwyer@pilbaratafe.wa.edu.au. 
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13.4.2 Using the phone as a tool for learning 

These activities use the functions of the mobile phone directly as a learning tool. 

Spelling Bee 

 Objectives: To improve spelling and to understand the difference between text language 
and acceptable spelling conventions. 

 

What to do: This activity is used in classroom based delivery. 

Explain to students that mobile phone literacy doesn’t usually demand the 
need for the conventions of spelling to be utilised. 

However in this activity these conventions are used. 

Select 10 spelling demons. Dictate them to the class. Learners type the 
words into their phone accurately. 

Learners then change phones with a peer and check that correct spelling is 
maintained. 

 

Telephone calculator 

 Objectives: Using the phone calculator to add, subtract, multiply or divide. 

 

What to do: This activity is used in classroom based delivery. 

Learners are presented with a relevant calculation that requires calculation. 

Learners use the phone function to complete the calculation. 

 

Maths Problems 

Objectives: Use the phone to employ basic numeric operations. 

 

What to do: Send the following questions to each learner. Build the incentive of a prize of 
some sort into the activity, but not necessarily for the first correct respondent 
in each case. 

 

 

13.4.3 Phone for developing a collaborative learning environment 

Learners who communicate and collaborate in a virtual learning space may find it 
difficult to develop social cohesion.  These activates will assist learners to get to know 
the other members of their learning set. 

Word Collage 

Objectives: To share information about self. 

 

What to do: Learners identify five words or phrases that “say something” about them.  The 
word representations may be animals, fruits, flowers, cars, books, films etc. 
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For example the facilitator may ask the learners to share: 

• what animal they would be if they were an animal 

• what flower they would be if they were a flower 

• their favourite movie 

• their favourite car 

• their favourite place 

• the learners text the word collection to other members of their group 

  

SMS Brainstorm 

Objectives: To collect a broad range of ideas about a problem or issue. 

 

What to do: Prepare students in a face to face or online environment for how the activity 
will work and what the rules of participation will be. 

Decide what the problem or issue for discussion is. For example, ideas for 
using mobile phones for a learning communication tool. 

Turn the idea into a focus question. For example, how can mobile phones be 
used to collaborate and share ideas as part of a learning program? 

Text the question to the learners. Set a time limit for responses. 

Post responses into a web space. 

Text learners to consult the URL and vote on the preferred 5 responses. 

 

Word tree 

Objectives: To explore concepts and preconceived ideas about a topic or word. 

To get the greatest number of words or branches from the root word. 

 

What to do: Allocate students to small groups who will work collaboratively with their 
mobile phones and compete against other groups.   

Text the group a word eg “leadership”.  

Learners take turns in responding to all members of their group with other 
words or ideas that spring to mind eg communication, strength, trust, politics 
etc. 

Trainer posts responses to a web site or debriefs at next face to face meeting.  

Catch someone doing something right! 

Objectives: To identify and recognise peers or community members doing something 
right. 

Values clarification. 

 

What to do: Discussion and exploration of what “doing something right” is. 

Learners photograph someone, or the product of doing something right. 

Photos are placed on a web space of a public forum where other learners in 
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the group can access them. 

Further discussion about the photographs and exploration of the values that 
are encompassed. 

Beware learners need to be careful that they are sensitive to other people’s 
value structures. 

 

The Project Team notes that most of the learners engaged in this project possess 
mobile phones with basic text-messaging capacity. However, it is widely anticipated 
that more and more young people will acquire phones with camera capabilities. This 
suggestion engages those learners. 

Spot the hazard 

Objectives: To identify workplace hazards and propose action to remedy them. 

This activity will require the use of the mobile phone and a web space that the 
results can be loaded to, or email facilities so that the results can be mailed 
to the facilitator and then shared with the group. 

 

What to do: Face to face or online discussion of what constitutes a hazard and where they 
may go to select their 5 hazards.   

Learners should also be briefed about the etiquette involved in completion of 
the project. 

Ideally learners utilise their work placement and the community to identify 5 
hazards to safety. 

Learners photograph the hazard. 

Learners explain what would be required to make the hazard safe. 

The photo is then uploaded to a web space or email with the explanation. 

Collaboratively the learner group discuss and rank the most common or most 
dangerous hazards. 

A follow up activity could be that learners verbally, or in written form, create a 
narrative inspired by the photo. 

 

 

13.4.4 Developing key generic competencies 

Decision Making and Problem Solving 

Key Competency: Solve problems  / Use technology 

 

Objectives: To prioritise responses to a given question. 

 

What to do: Develop a problem that is relevant to the students and a list of possible 
responses. Eg: the boss asks you to carry out a task that is clearly 
dangerous. You really want to keep this job to help pay for your car. Do you, 
a) refuse to comply; b) take the risk; c) tell her that you think that the task is 
dangerous and suggest alternatives; d) phone Worksafe. 

Students respond with the letter that corresponds to the option with which 
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they agree. 

 

 

Troubleshooting 

Key Competency: communicate ideas and information  /  Use technology 

 

Objectives: To find answers to a learning problem. 

 

What to do: Provide students with a list of mobile contacts that may be able to help them 
with a problem. For example IT experts in an Information technology course. 

The experts need to be warned that they are consultants for the group. It is 
preferable that there has been some sort of introduction. 

When learners run into problems they “text a friend”.  

 

Exploring the value of networks  

Key Competency: Collect, analyse and organise information  / Communicate ideas and information  /  Work with 
others and in teams  /  Solve problems  /  Use technology 

 

Objectives: This activity is based on the principle of the six degrees of separation. 

Learners explore their networks to discover the connections between 
participants. 

To discover the importance of networks. 

 

What to do: Explain to learners the importance of networks and the connectivity between 
them. Some people are particularly good at networking and are therefore more 
important in connectivity. 

 

Students are given a person’s name and told to find out how many people 
they have to ask to find someone who knows that person on a first name 
basis. 

Learners need to think carefully about who the original person is and who they 
should approach to find someone who knows the person. 

The rules of engagement are:   

Text a contact and ask them if they know XX from XX on a first name basis.   

If they do they text a message to a given phone number.   

If they don’t, they text a negative message to the given phone number and 
pass the message and instructions on to another likely person. 

 

Setting Specific Measurable Achievable Realistic Time (SMART) Goals 

Key Competency: Communicate ideas and information  / Plan and organise information  / Solve problems  
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Objectives: Learners will develop the ability to formulate SMART Goals. 

  

What to do: Learners are provided a briefing (online, hard copy of face to face) about 
SMART goals for text learners and asked to formulate a SMART goal for 
either a personal, group challenge or a project. 

Follow up activity could include the development of an action plan using 
SMART goals.  

 

Backpack Role Play 

Key Competency: Collect, analyse and organise information  / Communicate ideas and information   

 

Objectives: This activity utilises the concept of metaphor to prepare learners for an 
activity/role. 

 

What to do: Learners will be provided with a focus topic eg What will I pack in my 
backpack when going for a job interview? 

Explain that learners will now pack a backpack with a collection of 
metaphorical objects that will represent qualities that will be useful in the 
interview.  

Learners will text pictures or word descriptions of the object with an 
explanation of why they think it is important.  For example: I will pack a pen to 
write down good ideas; I will pack some scissors because it is important that I 
am sharp. 

 

Community projects 

Key Competency: Collect, analyse and organise information  / Plan and organise activities  / Work with others and 
in teams  / Solve problems  

 

Objective To identify community projects that could be “upgraded” by the group as an 
enterprise project. 

 

What to do Learners photograph sites that could become community project activities for 
the group. 

This activity will be the second stage of an enterprise based project where 
student adopt a community facility and upgrade or improve it as part of their 
learning. 

 

 

13.4.5 Relationship building strategies 

The classroom or workplace is a social situation for learners. When flexible and self-
paced learning is implemented there is a dramatic reduction in the social element. 
This may be particularly uncomfortable for some learners especially for those whose 
learning style is socially based.  
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Research has indicated that one of the main reasons that learners attend a learning 
situation is to build relationships. Correspondingly one of the reasons that learners 
disengage from learning has to do with the breakdown of relationships. This 
breakdown may be with peers or the teacher/trainer. In the face-to-face learning 
environment the teacher/trainer may pick up from a range of cues that there are 
concerns with the learner, and be able to implement strategies to deal with these.   
For the remote learner this may not be the case, unless the teacher/trainer can 
implement relationship-building strategies to replace those lost when the learning left 
the classroom. 

Many parents and teachers have noticed (often to their chagrin) that the peer-to-peer 
communication that takes place through SMS is not so much for information sharing 
as for the building - and ending of relationships. It makes sense then to explore this 
technology to assist the teacher to keep learners engaged in learning.  

 

13.4.6  GETTING STARTED 

Assignments are due. Text students a reminder and ask them to reply if there are 
problems with meeting the due time. 

Exam dates reminders. 

Arrange to meet at an excursion destination.  Text the details of the meeting. 

Individual coaching. Text a learner who you have noticed is struggling and ask if 
they need extra support. 

Reading lists. Text the learner reading to be completed or a URL to be accessed. 

Thought or fact of the week.  Text learners interesting thoughts or facts related to 
the learning area. 

Urgent messages.   These may be to do with events, changes to course delivery, 
resources etc. 

 

13.4.7 TIPS FOR TRAINERS 

Seek permission from your learners to use mobile phones as part of the learning 
activities – you are intruding into their personal space. 

 
1. outline the parameters of your m-learning activities and what will be gained from 

them 
 

2. develop protocols for the activities that are understood and agreed upon by all 

3. make arrangements for learners who do not have access to the technology – 

provide a mobile phone for the duration of the course 

4. recognise that m-learning is not just about phones and technology 

5. communicate and provide scaffolding for learning 

6. never correct or criticise spelling or grammar in an SMS 

7. small chunks of information is a must 

8. respect everyone’s privacy, and 

9. make m-learning fun. 
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For more information contact: 

Framework Communications Team 

Phone: (07) 3234 1852 

Fax: (07) 3237 0419 

Email: enquiries@flexiblelearning.net.au 


